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ABSTRACT

This paper focuses on behavioral dimensions of
playfulness: (1) in a developmental framework; and (2) in a
situational framework. As a result of theoretical mndel building, it
vas hypothesized that there may be a resurgency of playfulaess,
assumsed to be a personality trait of the player, in adolescents. The
aost significant finding is the emergence of a much aore
differentiated behavior within playfulness in adolescents as against
the unitary ¢rait found in kindergartners. 3lso, when teachers'
conceptualizations of playfulness in the adolescent xere analyzed for
positive and neqative connotations, one-third of t’e
teacher-mentioned attributes were negative for belavior in the
classroom as against one-tourth for playfalness at large in the
adolescent. Finally, from the information on situational detersinants
of playfulness at the adolescent level, it would appear that young
people and adults are avare that specific behavioral dimensions of
playfulness can be shovn sore freely in an unstructured setting.
(Author/TA)
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In our endeavors to assess personality traits, it i3 appropriate
to use a developmental framework when investigd - ting both continuity
and change. Stability and conslstency can bs considered adjuncts’to
continuity since they may refer to a continulng characteristic either
in the same individual or in a group of individuasls at different
stages of devedpment., Moreover, it is necessary to look at the
sane behavior in different Settings and look at some of the overt
operational correlates, Recent theoretical formulations by Emmerich
(19683 1969) and Mishel (1969) also point in this direotion,

| Playfulness, first oonceﬁtualized as a quality of ﬁlay in

- kindergartners (Liebérman! 1965) and later hypothesized to becone
a personality trait of the.blayer‘(Llebermdh, 19663 1967) was studied
on th. basis of these assumptions. At the kirdergarton level,
pléyfulness emerged as a unitary trait made up of physical, sgocial
aqd cognitive spontaneity, manifest Joy and sense of hunbr. As
& result of thec.atical model bui) ing (Lieberman, 1967) based,
anong others, on the work of Plaget (1945}, Getzels and Jaokson

(1962) and Torrance (1962), it was hypothesized that there may be
a resurgenoy of playfulness, now appeéaring as a perarnallity tralt,
ir adolescents. Eapriocal observationas of adolescents also helpod

in formulating this'hypothesia.

lPaporufrocontod as gart of the syaposium on "Humor, ¥reedom and
Playfulness in Creative Thinking and Creativity Instrustion," at

the Annual Convention of the Amerioan Educational Research
"Assoolation, New York, February, 1971,
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While, 1ﬁ itself, playtulness is worthwhile being investigatad
for 1ts ma jor conponents, its importance iz inoreased by the hypothesis
that it night be a oclue to cognltive style, in particular divergent
thinking. Such a relationship was found at the kiandergarten level.
Cne apect of the long-term research design is to explore
whether playfudesss as a personallity trait is a unitary behavior
dimension across physical, soclal, and cognitive functionirg at
various sge levela, Another emect 1s to 2xamine whether oertain
Plagfulness traits are sltustlon-apecific, eapacially, at later
age levels, when behavior becomes more differentisted.
At this point in our investigntions, which have now gone on
for a decade, it might be appropriate to pause and take stock, and
to share some of the‘ohallenges and the disillusionments of having
'become 1hvoived with playffulness, Within the time limity of this
presentation, the looking baok and the looking ahead will foous
on two aspects: - I _.
1. Behavioral dlﬁenslons of playfulness in a developmenial
framework.,
. 2, Behavioral dimensions of playfainess ir. a situational
framework.
Behavioral Dimensions in A Developmental Pramework
:Our early interest in play anc oreativity and a possible relation-
ship between the two was sparked. by repeated references to the
importance of "combinatorial play" and even "playfulne:s" in oreative
individuals, These labels were used when describing adults or late
~adolesocents, Operational oorrelgtes of the coneepts, 1f mentloned,
were vague, '
, o
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Two questions suggested themselves for immediate investigation,
One was: Goes playfulness have any relationship to play? If so, can
it be nmeasured at an o6 level when play dominates behavior and can
it then be an ;Eid to early identification of creative potentisl?
It was thiz conceptualization that led to the first study being

carrled out at the kindergarten level,

!

!

" P& gecond question addressed itself to the problem of identifying
and measuring playfulness, Both at the kindergarten and at t4he high-
gchool level, teachers were actively involved in formulating the
operational correlates of playfulness. On the basis of these criteria,
rating scales were developed for both age groups, The behavioral
indices of playrﬁlness were set forth along ten subscales, At the
kindergarten level, five nma jor areas--physical spontaneity, Joy,

sense of humor, soslal spontanslty, and cognitive spontaneity--were
covéred. and’gzginfrequenoy and/or intensity of the behavior was
.assessed separately.' Fof instance, for "manifest Joy" fhe t#o questions
read: "How often does the child show Joy in or during his play
activities?" and "With what freedom of expression does hé show his
Joyi" While the number of scales were the same for the adolessent
level and while the arecas oévered were comparable, the structuring

of the S=point scale went from a playfulness to & nonplayfulness
dineneion rather than asking for more or less playfulness as in the
Xindergartan format, It was hoped that this would give added
information on the "negative end®" of playfulness, and to some extent
ibﬂld.' In our presentation here, the developmental comperison can,

of ocourse, only deal with the playfulneas dimensions,
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Additional data on the developnmental aspeot of playfulness
were obtained from using a 40-item Trait Check List to assess
playfulness in high=school students. A further refineaent and the
teasing out of what might be called a "pure playfulness syndrome"
resulted from this phaso of oul' investigations, A grapnic
presentacion of our findings 1s shown in Table 1 of the Hand-out,
The most striking difference between the kindergarten and high-school
cluster is that at the A=-level, the cognitive aspect is not part of
.it. As a natter-of.-facl, a clustar made up of Physical Alertness,
Enthwdusx, Inteilectual Curiosity and the ringer question of
Achiewment Orlentation cnerged as a separate factor in the high-school
setting, In the further refineisent of the Tralt Check List, the
physical aspeot falls by ths wayside and we have a light-hearted
entértainer who ucy be witty bﬁt 12 also disruptive and attention-
. getting, )

Behavioral Dimensions 1n_g;§;tuational Fraubhork

Ever; before the data confirmed a more differentiated syndrome
of playfulness at the adolescent level, it had been plenned to study
the sxtent to whioh setting influences the manifestation of playful-
ness in olcder individuals. Coumunity centers provided *he unstrustured
setting to ocontrast with the olassroon.‘ Undergr#duate students wio
acted as group workers observed the adolescents and collected data
in the form of anecdotal reoorda; A oontenc-analysis ocomparing
these to the teacheras! formulation of playfulness ahqwed five
situation-spanning playfulness traits, and six sjtuaticnespecific

in the lelsure=~type setting against a single one ..n the olassroonm,
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From Table 2 1t oan be seon that the situation-spanning traits
include humor, teasing, friendly and/or outgoing behavior as well
as intellectual and physical restlessness., However; group-workers
and teachers viewed the importance ¢f these dimensions differently

'~ 80 thet a rank-order correlation only approaohed significance at
the .05 level, Situation-specific traits in the leisure~typs
setting appear to be, to some extent, reflaements of the situation-
spanning traits, Expectations in the struotured olassroom are, of
course reflsoted in the only sit.~tion-speoific trailt of "eager and

energetic,”

Implications and Conclusions

From a developaental point of view, the most significant finding
is the emergence of much mors differentiatec behavior within playfule
ness in adoleeoents as against the unitary trait in kindergartners,
Besause of their composition, the two factors at the adolescent level
‘obtained from thq Rating Soa;e Were 1a$eled_"sooial-enotional Playful =~
ness" and "academio playrulnéss." ' fﬁe latter, witﬁ its saturétlon

~ inoluding the ringesr question of abhlevenent notivation, in addition

to alertness, enthusiasm and inteileotual curiosity, might even be
called the type of playfulness approved by the teacher for the olass-
roon, In the planned follow~-up, measures of dlvargen£ and convergent
thin'ring will be correlated Qlth the separate olusters of playfulness,
It uill be interesting to find out whether the youngster more
ooncerned with exoelilencse in grades ani teats would also be the ene
high on cowergent ability, and whether social-emotional playfulness
might relate more to the divergent thinker. In line with Wallach

. and Kogan's (19&4) £indings, it 1s possible, of ocourse, that & high-

(1
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intelligent-high ereative group would soore high on both types of
playfulness,

Another aspeot of the developmental difference necds to be
related to clagsroom bchavior, The five-year old uho hops, skips,
shows manifest joy and éllntuin-the-eye tehavior, is friendly and
inaginative in his dramatio play 18 not only showing expected but
also aocepted behavior in the kirbrga»ten setting. However, the
light-hearted entertainer, who may be witty but 13 alse disruptive
and attention-getting at axe fifteen 1s more likaly than not frowred
upon by his teaoher. As a matter-of-faot, when teaohers' concevtuali-
zation of playfplness in ;the adolescent were anaylized for positive
and negative connotations, one-third of the teaoher-mentioned
attributes were negative for behavior in the olassriom as agains:
one-fourth for playfulness at large in the adolescent.

This ties in with Getzels and Jaokson's observatlions that the
.1nte1115ent student was préferred to_the oreative student not only
by teaohers hut also b& parents, And yet the type of behavior
subsumed here under playfulness related signifioantly to divergent

thinking at the kindergarten-lavel and seens to be a prerequsite
or at least correlate of oreatlive thinking at later age level.s,

From the information on situational determinants of playfulness
.at the adolesoent level, 1£ ¥would appear‘thnt young people and adults
are aware that speoifio behavioral dimensions oi playfulress can be
shown more freely in an unstruggéd setting,

The question that remains to be answersd 18 how we, a8 psyohologists,
and edusators, oan harness ths spontaneity at the adolescent level so
that fun !s still part of learning, espeoially in the high-sohool

1
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Playfulness and Creativity:
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The City University ef New Yerk
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of the Amerioan Educatiensl Research Asseolatlien,
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Gehavier Dimensions of Playfulne.s: Developmental

TABLE 1

K-Level

A=Level

Scale

Trait Check Lisgt

Scale’
Physical Spentaneity
Jey

Sense of Humor

Secial Spentanelty

Cegnitive Spentaneity

Physical Mebility
Jey

Humor

Greup Orientatien
FPriendly

Erratic (Play)

Light-hesarted

Baiting and teasings
Entertainer; Intent en
having a geed time;
jekxirgs mischieveus;

witty

Extreverted; attentien-
getting; disruptive

Tralts listed shoxed facter leadings ef .50 and higher
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TABLE 2

D i

Beshavier Dimensiens ef Playfulness: Situatienal

Leisurestype: Community Ageansy

Structured: Classreex

Humol
Teasing
Friendly

curious

Hycsopky

Invelved in sperts
Shoewing eff

Giggling) laughing
Gessiping

Rhythmioc bedy activities
Flirting

Situntien«Spanning

Humer

Teasing (Pranks)
Extreverted
Creative

Pidgety

Situatien-Specific

Eager and energetio

Traits listed were mentiennd at least 5 times
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